
 
 
 

My teaching practices are situated in the understanding that in the classroom, students come together to 
make—they write papers, develop relationships, build networks—and those acts of making are personally, 
professionally, and intellectually empowering. I encourage students to think about making not just in terms 
of the writing they produce or the projects they compose, but in the ways they make relationships and 
community with one another. I support students’ rhetorical agency and engage them in seeing themselves 
as critical and essential members of their school and home communities. Together we make a classroom 
culture, we make multimodal projects that foreground our own talents and interes ts, and we make room 
for each others’ stories in and out of the classroom.   
 
The first composition students and I make together is a classroom culture where students’ contributions to 
the classroom are valued and important. Intentionally building a classroom culture facilitates an 
environment where students see their stories as valuable not just to them but to their academic institution 
and wider communities. This kind of classroom culture begins with the practice of relationality, which 
requires vulnerability. Vulnerability in the classroom begins me, and I work to de-center my authority and 
instead, share my stories and interests, admit when I am wrong, and recall my own student experiences to 
emphasize common bonds between us. I also come out to students as bisexual on the first day of class. By 
being transparent about an important aspect of my identity I aim to create a space where students feel 
comfortable sharing their stories with me and with each other. Building a classroom ethos is a semester-
long project, one that often goes unnoticed, but is critical to creating a classroom space where students 
enact their own rhetorical agency.  
 
 I assign multimodal projects to offer students opportunities to make meaning in a mode beyond 
alphabetic text and to engage their interests outside of class. For instance, in first-year writing classes, 
students have composed and sung songs, collaged zines and made jewelry; in essence, they used the 
compositional fluency they already possessed to make meaning in an academic space. These projects are 
opportunities for students to further invest in their existing or future communities. For example, in an 
Introduction to Professional Writing course, students produced informational videos, which allowed them 
to practice the multimodal rhetorical moves they will engage in their other courses and internships. 
Students conducted interviews with current and past Professional Writing majors and instructors, and the 
department used the videos as promotional materials for the program. In the making of these projects, 
students learned about their major from people already invested in the community, which helped them to 
build connections and begin contributing to that community themselves.  
 
By the end of each semester, students have learned that their personal experiences and stories are critical in 
building connections because they have used them to create relationships with one another. For example, 
in the final multimodal project of the LGBTQ Studies class I teach, students reflect on their personal 
connections to an LGBTQ issue and share it on social media (if they feel comfortable) in order to raise 
awareness. At the end of last semester, students reported having the confidence to engage difficult 
conversations with family members and friends; some even came out to them. As a queer teacher-scholar, 
I see these conversations as life-changing activist writing and world-making. 
 
In my classroom, students compose, write, and make worlds: they build a classroom culture, they create 
projects that highlight their unique knowledges, and make space for each others’ stories. Through these 
making practices, I aim for students—whether they are first-year, upper-level, or graduate students—to 
leave my classroom understanding themselves as community members, rhetorical agents and makers 
empowered to make change in their writing, scholarship, and social worlds.  
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